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School Psychology and Deer Creek Schools 

Psychology from Southern Nazarene University and my second 

Master’s degree in School Psychology from the University of 

Central Oklahoma.  I am also a Licensed Professional Counselor.  

I hold state certifications in School Psychometry, School Psy-

chology, School Counseling, Psychology/Sociology, and Mild/

Moderate Special Education. 

I was born and raised in Oklahoma City.  I am a School Psy-

chologist because I enjoy working with students, teachers, and 

administrators in a collaborative process of helping all to reach 

their potential.  It is my pleasure to be serving the children and 

staff at Deer Creek’s High School, Intermediate School and 

Spring Creek Elementary School.  The start of a new school year 

is always exciting.  Please feel free to stop by my office in the 

beautiful new Administration building; I may be out in a school 

building, but my door is always open.   

Mashon Edge 

I am a Nationally Certified School 

Psychologist and this is my fifth 

year in the Deer Creek School Dis-

trict. I will be happily working at 

Deer Creek Middle School, Grove 

Valley Elementary, Rose Union 

Elementary and Deer Creek Ele-

mentary for this school year. 

I was born and raised in Oklahoma City, where I attended Moore 

Public Schools. I received my Bachelor’s degree in Psychology 

from the University of Oklahoma before attending the University 

of Central Oklahoma where I earned my Master’s degree in 

School Psychology. 

Spending so many years in school made me have a passion for 

education. Aside from school, my hobbies include traveling, 

swimming, playing board games, spending time with my family 

and friends, and playing fetch with my dog, Atticus. 

 

Dr. James L. Rose 

Dr. Rose has a PhD in Special Educa-

tion from the University of Okla-

homa and has more than 20 years in 

education and the mental health field, 

which includes university professor, 

counselor, school psychologist, and           

Continued at top of page 3 

     The Deer Creek Public Schools has in its employment three (3) 

School Psychologists, Michelle Salyer, Mashon Edge, and Dr. 

James Rose.  School Psychology is a vital part of any school system 

as they are uniquely trained to perform a variety of tasks which are 

specifically required under both Federal and State laws. 

        School Psychologists are some of the most highly trained and 

degreed people in a school system as they are often required to hold 

multiple Master’s Degrees or a Doctorate Degree and in most cases 

have several qualifying certificates in the field of education.  Fur-

ther, they are trained in psychological disorders and are licensed to 

provide assessments and make a diagnosis from the DSM-5. 

        The School Psychologists in the Deer Creek Schools are tasked 

with many responsibilities.  Primarily, they are responsible for the 

identification and determining eligibility for students with a disabil-

ity.  This is no easy task as a student’s disability can range from any 

number of academic disabilities to a host of psychological disorders 

which may also qualify a student with a disability.  The identifica-

tion and eligibility process requires copious amounts of student as-

sessments and data collection which the School Psychologist must 

analyze and determine if the student meets the eligibility require-

ments set for in the DSM-5 and the Federal law.  This means that the 

School Psychologist must also be well versed in both Federal and 

State laws as well as the policies and procedures out lined in these 

laws.  They are participants in the RTI (Response to Intervention) 

process which is used in all of the schools to assess students needs, 

help determine effective and appropriate interventions, assist with 

data collection and data analysis to determine the effectiveness of 

each intervention and to assist school personnel through the eligibil-

ity (for special education) process.  They provide counseling ser-

vices to students and consultation to parents, teachers, and adminis-

trators.  It would not be unusual to see your School Psychologist in 

school buildings and classrooms on a daily basis as they spend the 

majority of their time working directly with students, assisting 

teachers with interventions and assessments, and helping out in a 

school or district-wide crisis. 

Deer Creek School Psychologists 

Michelle Salyer 

I am beginning my 12th year with  

Deer Creek Public Schools.  I truly  

love working in this district.  I’ve been  

fortunate to be a part of the growth and  

changes over the years.   I received my  

Bachelor’s  degree in Sociology from  

Oklahoma City University, my first  

Master’s degree in  Counseling  
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Deer Creek Schools—Child Find Efforts 

The Deer Creek School District provides special education and related services to students with disabilities.  These educa-

tional services are provided in the least restrictive environment.  Materials and specialized instruction are provided to assist the stu-

dent with special needs in order that he or she may benefit from the educational program.  Special education provides the opportunity 

for a student with a disability to learn and prepare for meaningful participation in society according to each student’s individual abili-

ties. 

The Deer Creek Public Schools employs “highly qualified” professional personnel to implement various instructional pro-

grams and assist parents in the decision-making process regarding the individualized instruction for their child with a disability. 

The Special Education Program seeks to develop policies and procedures that are in compliance with PL 108-446, the Indi-

viduals with Disabilities Improvement Act (IDEIA) and its 2004 Reauthorization, to provide a free and appropriate public education 

for all children with special needs. 

 

 

OSDE Policy & Procedures / SEAS Form Changes 
     As you return to school to start a fresh new school year you will notice some changes.  Some changes will be obvious to you as 

many of the forms in SEAS have changed.  These form changes are a direct result of the more subtle changes noted in the States P & 

P.  And as you already know from our many discussions last year, the P & P changes are a direct result of the changes at the Federal 

level as well as the changes noted in the newly minted Diagnostic and Statistical  Manual of Mental Disorders (DSM-5), which pro-

vides us with our guidelines for determining students as having a disability in any number of academic, emotional, and medical areas.   

     Lets begin with the more obvious changes.  You will notice almost immediately that some of the forms have changed.  In fact, 

some forms have been eliminated, while others have been consolidated.  I believe that you’ll like the changes as it attempts to elimi-

nate redundancy in reporting the same information from one form to the next.  It also eliminates information that really isn’t that im-

portant and/or has moved the information blocks to a location on the forms which makes more sense and allows for a better flow of 

information.  Please take a little time to review these form changes.  No worries, training will be provided in their usage. 

     As you have learned from previous Special Services Newsletters, the definition of Autism changed dramatically with the advent 

of the DSM-5, so I won’t spend any more time on that subject.  However, the guidelines governing the identification and eligibility 

determination for students with Specific Learning Disability (SLD) has been more clearly defined.  First, the DSM-5 no longer rec-

ognizes Dyslexia as a diagnostic term.  This is mostly because the general public have misused this term for so long that its meaning 

has been lost and no longer communicates a specific list of characteristics or eligibility criteria.  However, according to the DSM-5, 

the term reading disorder will suffice in its place.  The DSM-5 also more clearly defines the requirements which must be met when 

diagnosing SLD.  First, there must be a process in which the child was evaluated and determined to be functioning academically be-

low the 7th percentile when compared to his peers.  The process must then identify and implement an intervention to assist the stu-

dent in achieving grade level proficiency in the area of difficulty.  This requires on-going data collection, data analysis, and often, 

further interventions.  This process should sound very familiar to everyone as it is the process that we utilize in Deer Creek, Response 

to Intervention (RTI).  Next  comes the clarifying change.  While the RTI process is a fantastic tool for assisting students to remedi-

ate and achieve at grade level, when it does not work as effectively as we would hope, an additional assessment (of some kind) must 

be included before identifying a student as being a student with a disability.  These additional pieces of assessment data can include 

authentic classroom work/grades, State Mandated Assessments, formal assessments conducted by the School Psychologist or Read-

ing Specialist, etc.  The results of which must equal a discrepancy of at least –1.5 standard deviations from the mean when compared 

to the students peers.  Statistically, and rough guesstimation, this basically means that the student is approximately two grade levels 

below his peers.  It could also mean that the student consistently scores in the “Unsatisfactory” range on the State Assessment.  Or it 

could mean that the student scored 22 (SS) points below the mean (M = 100).  Among many other pieces of data which must be con-

sidered, these two criteria must also be met. 

     Along similar lines, changes in the disability category known as Other Health Impairment (OHI), which includes disorders such as 

ADHD and Anxiety, call for more involvement with the medical community in both diagnosis and treatment.  This is not exclusive to 

the medical community but there is a clear preference noted as OHI’s first eligibility criteria is…  medical information.  Fortunately, 

Deer Creek has three highly trained school psychologists, two of which are also State Licensed Professional Counselors (LPC).  This 

means that they represent the medical community and have the authority to diagnose all of the disorders listed in the DSM-5.  I only 

point this out so that the reader can surmise for themselves the possible impact on the identification and servicing of students with 

disabilities.  It is worth noting that the impact of many of the changes in special education over the past few years has resulted in a 

reduction in the number of students identified as having a disability and or requiring special education services (See Special Services 

Newsletter—November 2012, pg. 3 & 4) state-wide.  These decreases directly impact the amount of money a school system receives 

from the State in order to serve students with special needs.  Couple these financial losses with the Federal Governments sequestra-

tion and the Deer Creek Special Services Department will see a decrease in funding, approximately $80,000 for this next 2013-2014 

school year.   

     Interestingly, this decrease in funding hasn’t stopped legislators from creating more unfunded mandates in special education.  Re-

cent unfunded mandates included case load limits for speech pathologists, thus requiring school districts to hire more speech patholo-

gists, not just unfunded but with much less money than was received last year.  Because of the State’s push for more inclusion, they 

now allow for the make up of the regular classroom environment to have a ratio of no more than fifteen students with special needs, 

this could be more than 50% (as it has been suggested in previous years) of the student body with a disability.  That means, that you 

could have a self contained class of students with disabilities in, for example, an Algebra I class, 15 have a disability in math while 

15 have a disability in reading.  Because this is a math class, this is acceptable.  It’s not really “Inclusion” but it will save the State 

money.   (cont. on page 3) 

 



Cont. from page 1…     Director of Student Services.  During the 

2013-2014 school year, he will act as the Director of Student 

Services for the Deer Creek Schools and serve as the School 

Psychologist for Prairie Vale Elementary School. 

 

OSDE Policy & Procedure… (cont.) 

     I’m going to switch gears at this point and look at some of 

the changes the State is implementing currently in an effort to 

monitor school district’s special education programs to insure 

that they are implementing the changes as the State has pre-

scribed.  This new monitoring system has been incorporated into 

an existing system formally known as the Annual Performance 

Report and District Data Profile.  In previous years, the monitor-

ing was to insure, for example, that a particular race was not 

being over identified in any disability category, monitoring the 

number of students with special needs who dropped out of 

school, how many students who at age 16 had a transition plan 

included in their IEP’s to insure there was a post graduation plan 

for the student, to name just a few.  I am proud to say that the 

Deer Creek Schools has met or exceeded State expectation in 

every year since its implementation in 2005.  Now the State will 

be using the District Data Profiling Report to monitor school 

districts in several other categories, i.e., graduation rates for 

students with special needs.  (note: IDEA mandates that all pub-

lic schools allow students with special needs to stay in school 

through their 22nd birthday.  Unfortunately, the State Depart-

ment of Education in Oklahoma counts every student who stays 

Employment Opportunities 
Be an after school Homebound Teacher.  Serve students who have a 

medical condition which prevents them from attending school.  

$25.00 per hour with approximately 3 hours of service per week.  

Interested?  Call Dr. James Rose @ 348-6100  ext. 1159. 

Parent/Teacher Workshop                                                   

Topic:  Parents Rights in Special Education                                  
Speaker: Dr. James L. Rose   Thursday, September 19, 2013       

6:00 - Administration Building—Board Room  

 

Topic: Autism Spectrum Disorder - DSM 5                          
Speaker: Candice Benson    Thursday, October 10, 2013                                                

6:00 -  Administration Building—Board Room  

Quarterly Teacher Meeting 

     The special education quarterly meeting for Au-

gust will welcome our new special education person-

nel.  We will discuss our summer activities and what 

to expect from the 2013-2014 school year.  Come and 

get the scuttlebutt first hand.  And as always, I’ll try 

to answer all of your questions.  Thursday, Septem-

ber 5th at 3:45 in the Administration Building.    

beyond 4 years of high school as a dropout, each and every year, year 

after year.  For example, Deer Creek has several students who are 

counted by the State as a dropout for 4 straight years even though they 

have been attending school full time, just as the Federal law allows and 

as Deer Creek Schools places students above the States grade card.  

Thus, districts are severely penalized by the State for following Federal 

law and serving students with disabilities.).  Full inclusion, as a State 

initiative, which amount to about 82.6% of the special needs population, 

is another area of strict compliance.  While Deer Creek Schools has im-

plemented a district-wide initiative of “Inclusion” (See Special Services 

Newsletter—August 2012, pg. 1 & 2) the State’s case weight model  

and funding formula has not been updated in approximately 30 years 

and therefore, does not calculate student participation in inclusion accu-

rately nor does it fund special education programming appropriately, per 

the inclusion model.  Deer Creek Schools recently received its District 

Data Profile from the State which clearly stated that the data was gath-

ered from the July 5, 2013 Data Report and deadline, which, Deer Creek 

Schools completed and submitted on time.  However, the District Data 

Profile indicated that the report was not submitted on time.  Other sig-

nificant inaccuracies include: A drop out rate, suspension rates, inclu-

sion rates, transition rates, etc.  There were so many errors in the report 

that it appeared that the Deer Creek Schools went from stellar in all pre-

vious years to mass failure across most categories.  The State Depart-

ment was contacted and after speaking with the representative for the 

Deer Creek region, it was learned that she had not been trained to an-

swer questions and only after consultation with a colleague did she re-

veal that some of the data was actually gathered from a report from July 

2012 and it too was discrepant.  Only after reviewing the discrepancies 

with her did she tell me that they were in the process of recalculating the 

data (for the 3rd time).  These are but a few examples of a system in 

which statistics do not accurately tell the story.  Unfortunately, some of 

this inaccurate data is used by the State for a school districts “A - F Re-

port Card.”  

     In summary, 

1. There are many changes occurring in special education which is 

having a significant impact on the services that students with spe-

cial needs are or are not receiving that the reader needs to be aware. 

2. The State Department’s focused monitoring has changed its vision 

from one of services for children with special needs to one of strict 

compliance and saving the State as much money as possible, even 

at the detriment to students with disabilities. 

3. The impact of many of these changes and the resulting data col-

lected from these changes do not clearly and effectively provide 

meaningful and timely feedback to school systems, so that pro-

grams and services can be tweaked to improve a child’s educational 

experience. 

If you are interested in having more information or extending this dia-

logue, please feel free to call me at 348-6100 ext 1159. 

“When work, commitment, and pleasure all be-

come one, and you reach that deep well where 

passion lives, nothing is impossible.”            

Anonymous 



  Section 504 of the American’s With Disabilities Act 

of 1975 
   Section 504 is a civil rights law that prohibits dis-
crimination against individuals with disabilities. Sec-
tion 504 ensures that the child with a disability has 
equal access to an education. The child may receive 
accommodations and modifications. Unlike the Indi-
viduals with Disabilities Education Act (IDEA), Section 
504 does not require the school to provide an indi-
vidualized educational program (IEP) that is designed 
to meet the child's unique needs and provides the 
child with educational benefit.  

Under Section 504, fewer procedural safeguards are 
available to children with disabilities and their parents 
than under IDEA.  
On September 25, 2008, the President signed the 
Americans with Disabilities Act Amendments Act of 
2008 (ADAAA) . The Act, effective January 1, 2009, 
emphasizes that the definition of disability should be 
construed in favor of broad coverage of individuals to 
the maximum extent permitted by the terms of the 
ADA. 

When considering  a 504 Plan, the school team must 
consider the following questions to assist in determin-
ing eligibility for the 504 Plan: 
 
1. Why is the group considering this student for Sec-

tion 504 eligibility? 
 
2. Does this student have (A) a documented physical 
or mental impairment (B) that substantially limits one 
or more major life activities? 
 
(A) Does this student have a documented physical or 

mental impairment? 
 
A “physical impairment” means any physiological dis-
order or condition, cosmetic disfigurement, or ana-
tomical loss affecting one or more of the following 
body systems: neurological; musculoskeletal; special 
sense organs; respiratory, including speech organs; 
cardiovascular; reproductive, digestive, genito-urinary; 
hemic and lymphatic; skin; and endocrine. 
 
A “mental impairment” means any mental or psycho-

logical disorder, such as mental retardation, organic 
brain syndrome, emotional or mental illness and 
specific learning disabilities..    
                                                                               
If the answer is yes, you must identify the impair-
ment: 
 
Does the physical or mental impairment substantially 
limit one or more major life activities: 

Walking, Performing manual tasks, Eating, Hearing, 
Seeing, Learning, Working, Caring for self, Speaking, 
Sleeping, Standing,  Lifting, Bending, Concentrating, 
Breathing, Reading, Communicating, Thinking, etc. 
 
A “major life activity” also includes the operation of a 
major bodily function, including but not limited to, 
functions of the immune system, normal cell growth, 
digestive, bowel, bladder, neurological, brain, respira-
tory, circulatory, endocrine and reproductive functions. 
 
The school team will determine whether an impair-
ment substantially limits a major life activity without 
considering the effect of mitigating measures such as: 
(a) medication, medical supplies, equipment, or appli-
ances, low-vision devices (which do not include ordi-
nary eyeglasses or contact lenses), prosthetics includ-
ing limbs and devices, hearing aids and cochlear im-
plants or other implantable hearing devices, mobility 
devices, or oxygen therapy equipment and supplies; 
(b) use of assistive technology; 
(c) reasonable accommodations or auxiliary aids or 
services; or 
(d) learned behavioral or adaptive neurological modifi-
cations. 
 
The school team will consider the ameliorative effects 
of the mitigating measures of ordinary eyeglasses or 
contact lenses in determining whether an impairment 
substantially limits a major life activity. 
An impairment that substantially limits one major life 
activity need not limit other major life activities in order 
to be considered a disability. 
An impairment that is episodic or in remission is a dis-
ability if it would substantially limit a major life activity 
when active. 
 
3. Identify each specific evaluation, assessment or 
test the eligibility group considered in making its deci-
sion, including the date, name of examiner and a 
short summary of the evaluation results. Attach a 
copy of the evaluation results to the completed Sec-
tion 504/Title II Eligibility Form. Explain the rationale 
supporting the team's determination in 2(A) and (B):  
For more information about 504 Plans, please contact 
your school psychologist. 

 

http://www.wrightslaw.com/idea/index.htm
http://www.wrightslaw.com/idea/index.htm
http://www.wrightslaw.com/info/sec504.adaaa.htm
http://www.wrightslaw.com/info/sec504.adaaa.htm

